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Results of an assessment of "50 ecological and stress 
management competencies that were developed as part of a Kansas 
project to improve retention of special education personnel are 
presented in narrative and data sections. Ecological considerations 
include those that contribute to job success, such as job challenge 
and community atmosphere, while stress management factors include 
relaxation, nutrition , s time management, and interpersonal 
communication. Twenty-three individuals who were knowledyeable in 
these areas rated the importance of competency and indicated what 
type of training would be appropriate for each competency. In 
addition to rating each of the 50 competencies individually, 
respondents rated the group as a whole. Eighty percent indicated that 
the competencies adequately covered stress management as it related 
to special educators. About one-third of the respondents provided 
examples of competencies or general topics they thought should also 
be addressed. A list is presented, of the additional competency areas 
that were suggested. Statistical tables are provided that list the 50 
competencies in ascending order according to their mean score for" 
importance. The tables also include a rating of skill for each 
competency, along with the ratings of four options judged appropriate 
for each competency. These training options are: college coursework 
only, in service training or workshops - Only, both college coursework 
and inservice training, or no training required. Appended materials 
include a questionnaire, and a bibliography of about 58 references on 
stress management and related topics. (SEW) 
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Stuay-Qrxomp^ 

Ecblogical Concerns of Special Education Personnel 

> 

The Kansas Regent Institutions Special Project (KRISP) is a collaboiative 
effort of- the six universities governed by .the Kansas Board of Regents to 
provide preservice intervention for improving the retention of special 
education personnel. The project is funded oy the Division of Personnel 
Preparation, Program of Special Education, U.S. Department of Education. 

The problem of attrition of special education teachers in Kansas is a ' 
serious factor as is demonstrated 111 the number of special education vacancies 
which exist each year. As of September 30, 1981, there were approximately '200 
special education vacancies according to statistics provided by the Kansas state 
Department of Education. Almost one hclf of those are replacement vacancies 
caused by personnel leaving a position. We believe that by improving higher 
education, curriculum in several key areas we can reduce the high attritiori 
rate of special educators. 

c 

One method KRISP has used to approach this problem has been the project 
development of fifty competencies in the area of stress, management and 
ecological considerations for special educators. Stress management refers 
to understanding the "stress response", factors which contribute to stress, 
and those techniques which help to control or eliminate stress such as 
relaxation, nutrition, time management and interpersonal communication. 
Ecological considerations include factors which contribute to the success* of 
&n individual in a particular position -such as realistic job challenge and 
the community atmosphere. * 



Procedures ' 

In order to validate the ^stress management* and ecological considerations' 
competencies, a survey research approach was used. The survey instrument 
(Attachment 1) was mailed to 43, persons in Kansas who had been identified 
as persons who had previously demonstrated knbwledge about the area of stress 
management and ecological considerations. The study group included university 
personnel in the areas of education and counseling and Kansas teachers who 
are qualified facilitators for a workshop developed by the National Education 
Association, Survival off Stressed Teachers. Twenty-three surveys were completed 
and analyzed for a return rate of 53.49 percent. 

Respondents were asked to rate each competency to reflect how important 
they felt each competency is for special education teachers and their perception • 
of the current strength of special education teachers 1 skill in the competency, 
fay assigning a .numerical rating on each factor for each competency from 1-4 
(1-high importance or skill, 4-no importance or skill). The respondents were 
also asked to indicate where they felt special education teachers ^should receive 
training for each competency; college coursewprk only, inservice training or 
workshops on^y, both college courSework and inservice training, or no training. 



Results 



in order to analyze the data collected, means were calculated for importance 
and skill. Training scores- were determined by the percentage of respondents 
who selected each training option. Table 1 lists all 50 competencies in 
ascending order according to their mean score for importance. The fir^t 
competency listed has the lowest mean which reflects most^highly important 
with the last competency having the highest mean which reflects the least 
importance. Where more -than one competency has the same mean for importance, 
m competencies are sequenced in descending order according to their mean score' 
for skill. Mean scores for skill as well as .he percent of responses in each 
category of where training should occur are also included in Table 1. 



COMPETENCY STATEMENT* 



Able to determine whether the job 
setting (self-contained classroom, 
itinerant teachefc, consultant) are 
consistent with his skills 

Able to identify strategies to provide 
reasonable variety in the job setting 

Able to set realistic and flexible 
professional goals 

-Able to identify A- type and B-type 
personality characteristics which 
contribute to distress 

Able to prioritize tasks concentra- 
ting on central concerns, i.e., 
essentials, central concerns, vital 
ingredients 

Able to identity strategies to leave 
teaching at school v . 

Able to identify his life goals 

Able to, identify how school 
contributes to distress, i.e., 
poor role definition, teacher 
satisfaction, and increased demand 
for paper work ' 

Determine ho* he currently uses time, 
i.e., time log, demands and inter* 
rufction chart 



I-Importance 
S-Skill 



IMPETENCIES 



TRAINING 



COLLEGE- 



INSERVICE 



BOTH 



NONE 



47.83% 



13,04% 



34.78% 



4.35% 



-36.66% 



13.64% 



50.00% 



0.00% 



45.^% 



13.64% 



40.90% 



0.00% 



34.78% 



30.43% 



30.43% 



4.35% 



22.73% 



36.36% 



36.36% 



4.55% 



36.36% 



22.73% 



40.90% 



0.00% 



3*9.13% 



34.78% 



21.74% 



4.35% * 



30.43% 



34.78% 



3C ■;:>% 



4.35% 



22.73% 



40.90% 



31.82% 4.55% 



I - Importance 
S - Skill 



COMPETENCY STATEMENT 



MEAN 



Able to identify how lif est le . con- 

Jtrifaliteia-. tQ-distress, i.£. , ma rital 



status, family obligations , and 
outside activities 

Able to identify and prioritize his 
, values 

Able to identify whether 'the position 
provides a realistic challenge 

Able to demonstrate the use of values 
and goals in decision making 



Able to demonstrate skills in 
problem identification and resolution , 
i.e., solvable vs. manageable 
problems , 

Able to identify how values and N 
beliefs contribute to distress, 
i.e., conflicting values in self 
and others, role^. of meaning and 
unrealistic expectations 

Become familiar with the myths of 
time management , i.e., when *X have 
more time, people keep interrupting 
me, you,r can't get organized around 
here ' 



I - 1.30 
-S~= — 2.33 
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1 
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I 

s 



J - 

s - 



I - 
s - 



1.30 
2.29 

1.34 
2.43 

£.35 
2.62 

1.35 
2.52 



1.35 
2.48' 



1.35 
2.43 




Able to identify positive, forms of I - 

"selfishness", i.e., be good to S - 
yoursflf 

* z ' • ' ■ « * 

Abla to identify school related i - 

syaptcM of distrsss, " i.a. r dsfsnsivs- S - 
xmmm, hopalassnass and apathy 

Abla to dssw ns tarata skills in, asssrtivs X - 

bahavlor, i.a» a s sa rt iv vs. a pr ss si va S - 



1.35 
2.33 



1.35 
2.29 



1.35 
2.» 



TRAINING 



COLLEGE INSERVICE " gOJ[i£ NONE 

• ] 



43 "*8% ___34,7SW "17TC7*~ 7 4735%~ 



< 30.43% 39.13% 26'-69% 4.35% 



^26"j ^ 



39.13% 17.83% 30.43% 13.04% 

0 

34.78% 39.13% ' 21.74% 4.35%. 



3^-78% 30.43% 30.43% , 4.35% 

,9 

39.13% 34.78% 21.'74% ' 4.35% 



26.09%- . ^34.78% 30.43% 8.70% 



21-74'.. 43. 4S* fc 30.43% ^ 4.35% 

26;0?% 30.43% 39.13% 4.35% 

• * ■ 

39.13% \ 34. 0 78% 26.09% , 6.00% 



X -importance 
S. * Skill 



COMPETENCY STATEMENT MEAN 

a 

Able to identify behavioral symptoms" I - 1.39 

of distress, i.e., increase s 2.67 
substance use, and increase nervous 
Behavior 0 , * ' 

Able to identify nutritional factors I - 1.39 

which contribute to managing distress S - 2 1 43 

Able to accept and acknowledge 1 - 1.39 
positive feedback % s - 2^33' 

Afrle to identify ways to manage 1 - 1.39 

distress through physical exercise s - 2.29 

Familiar with teacher organizations I - .1.39 

which meet regularly and could S - 2-19 
provide support and ideas 

Define a plan for change including I - I.43 
several di.'it^ess management strategies S - 3. 00 

Evaluate the effectiveness of his 1 - 1.43 
personal plan - 3 ' 0 o ' 

Able to demonstrate relaxation - 1-1.43 

techniques which contribute to s - 2.76 
managing distress 

Able to identify the four stages of 1 - 1:43 

professional burnout which are s - 2-71 
enthusiasm, stagnations frustration, 
apathy. -• 

, » ■ ,«•„»- 

" Able to reduce distress by redefining I - 1.43 

• situation, i.e., < noose a mpre s - 2.57 

^positive label, take a broader 
perspective 

Abls to identify how society contri- I - 1.43 

botes to distress;, i.e., work ethic, S - 2.24 . 



• TRAIN ING 

• ' ' m — . 

COLLEGE • INSERVICE^ BOTH NONE 

2'. 27% < 31.82% ' 36.36% 4;55%. 



43.48* 21.74%. /, 30.43%;. " 4.35\' 

26.09% 39M3% . 30.43% "4.35% 

a » " 

34.78% 26.09% 34.78% * ' 4,35%, 

26.09% 39-1.3* °30.43%, '4.35% 

m j 

17.83% /' 43.48% 34-78% 4.35% 

13.64% * . 45.45% 36.36% .4.55% 

30.43% 26.09% 39.13% 4.35% 

0 

21-74% 43.48% ■ 30.43% 4.35% 



21.74% • 47.83% ,26.09%, 4.35% 



43.48% 34.73% 21. 74% " y).00% 



; I - Impor tance 
S - Skill 



COMPETENCY STATEMENT 

Determine personal procrastination 
prevention techniques , i.e., what 
motivates you, maintain stimulation 

Able to identify symptoms of burnout 

Demonstrate the difference between 
compulsive time use and choice time 
use 

«* » 
Able to demonstrate skill in conflict 
resolution, i.e., accurate communica- 
tion and structuring cooperative 
solutions 

Able to identify why teachers experi- 
ence a high rate of burnout * 

Able to identify interpersonal 
symptoms of distress, i.e., 
irritability, withdrawl, and de- 
humanization 

Able to list negative (distress) 
sources of stress 

Able to identify how nutrition 
^contributes to distress responses, 
i.e., caffeine, salt andf sugar 

Able to distinguish between a support 
group, (i.e./ problem solving, idea 
building) and bi$ch session (i.e. , 
no solutions, spreads negativism) 
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TRAINING 

COLI EGE JNSERVICE BOTH NONE 

31 -*2% 45.15% 18.18% 4.55% 



26- 09% 39.13%° 30.43% 4.35% 
26.09% 39.13% ' 30.43% 4.35% 

34.78% 30.43% 34.78% 0.00% 

26.09% > 39.13% 30.43% 4.35% 

27- 27% 31.82% 36.37% 4.55% 



f 



34.78% / 43.48% 17.83% . 4.35% 

34.78% 30.43%.™., 30.43% 4.35% 

13.64% 31.32% 39.13% 13.64% 
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I- Importance 
S- Skill 



COMPETENCY STATEMENT MEAN 

Able to list positive (eustress) sources I - 1.52 

of stress s _ 2.62 

Able to identify physical symptoms I - -1.52 

of distress, i.e., cardiovascular, S - 2.43 
digestive, immunological and 
skeletal-muscular 

Able to identify whether his personal I - 1.52 

traits and goals would be compatible S - 2.33 
with those in the community 

Able to identify the unique aspects I - 1.57 

of a particular community, i.e., S - 2.76 
cultural variations, acceptance of 
outsiders 

Able to create a support group of I - 1.65 

colleagues or friends who will meet S - 2.61 
regularly, i.e., to deal with problems, 
build idea momentum, emotional 
momentum 

Able to identify whether 'the community I - -1,57 

can provide the necessary social S - 2.38 
opportunities, i.e., library, movies, 
disco 

Able to identify psychological I - 1.57 

symptoms of distress, i.e., depression, S - 2.38 
floating anxiety, and inability to 
concentrate 

Able to describe the physiological I - 1.74 

sequence in the stress response, S - 2.57 
general adaptation syndrome (G.A.S.) 

Ifcble to identify the spread of burnout I - 1.78 

Q ™ S - 2.81 



34.78% 



TRAINING 



COLLEGE INSERVICt; 



47.3,5% 



BOTH 



17.83% 



NONE 
0.00% 



43.48% 



17.83% 



30.43% 8.70% 



39.13% 



17.83% 30.43% 13.04% 



39.13% 



17.83% 



30.43% 13.04% 



21.74% 



43.48% 



26.09% 8.70% 



34.78% 



13.04% 



34.78% 17.83% 



39.13% 



17.83% 



34.78% 8.70% 



52.17% 



30.43% 13.04% 4.35% 



26.09% 



47.83% 21.74% 4.35% 
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I - Importance 
S - Skill 



COMPETENCY STATEMENT MEAN 

Use a daily log for one month, to assess I - 1 87 

his current level of distress S - 2.90 

Able to describe the role of the I - 2 . 00 

sympathetic and parasympathetic s - 3.05 
nervous systems in the stress 

response. * 



ERIC 



lo 



TRAINING 



COLLEGE 1NSERVICE . BOTH none 

17.83% 47.83% 3 0.43% 4 .35% 

47.83% 30.43% 8. 70% 13>04% 



In addition to rating each of the 50 competencies individually, respondents 
were requested to rate the group as a whole. Eighty percent of the respondents 
indicated that "the competencies adequately cover the area of stress management 
as it relates to special educators." Approximately one-third «of ' the respondents 
gave examples of competencies or general topics which they thought should also 
be addressed. These suggestions are summarized in Table 2. 

c 

Suggested Additional Competency Topics >N s 

Table 2 . . \ 

Public relations/communication barriers between the special educator and 
and parent, student, administrator, special eduoaton director, etc. \ 

Strategies to cope with mandates, state plans, and the paperwork (i.e., 
task analysis, on-task behavior, setting priorities of actions.) 

Organization and prioritizing work load 

Coping with stress which is beyond control 

Salary ° 

Low reinforcement from administrators 1 

No control over placement of special education children and yc uth in 
classroom. 

Ways to increase support of principals and supervisors through their 
increased observation, discussion, and suggesting solutions with special 
education teachers — especially first year teachers - 

Realistic setting of goals for special children 

• Techniques in dealing with parents, of special children ** 

Techniques in dealing with non-special teachers in the same school 

Money management (because the pay is not good) 

, Determining the person (s) to whom they (e.g., the special educator) are 
-responsible. 4 

Paper work '* 

Working with parents * * . 

Vi 

Understanding and knowledge of school administrators * 
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As seen in the responses summarized in Table 2, working with others 
(administrators, parents, other teachers) to increase their support is the 
most frequently suggested addition, "Paper work" and "low salary" were also 
indicated as stressors which should be more adequately addressed in the 
competencies. 

Respondents were allowed an opportunity to provide additional comments. 
Five persons made comments which were recommendations for the manner in which 
college or inservice experiences related to stress management should be 
addressed. A summary of these suggestions follows: 

The competencies of the trainer or workshop leader should be addressed. 

College classes on stress should be ungraded and more of a seminar or 
workshop style. 

The competencies should be introduced at colleges* and followed up in 
local inservice. 

Inservice should not be just a one-shot effort but include sustained 
follow-up. 

-^ministzrators also need the knowledge. 

Full-time graduate students in special education should work with a 
special educator as-parjt of their training. 

Before entering the special educatiorTTield^^a teacher should have 
teaching experience in the classroom. ^ ^ ^ 



Included with each survey instrument was a bibliography of materials used 
in the development of the competencies (Attachment #2). The respondents were 
asked to identify additional references related to stress management which they 
thougit would be useful resources. These suggested additions are listed in 
Attachment #3. 



Summary 



The data as a whole indicate that all competency .statements were rated as 
important for special educators with means ranging from 1.13-2.0. Skill was 
rated- consistently lower than importance with means ranging.,.2.19-3.05. Responses 
on the question of training for each competency indicate that few respondents 
believed that formal training was unnecessary for the skills described in the 
competency statements. The need for pre-service as well as inservice training 
in these competency areas is strongly indicated by these survey results. 
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Attachment #1 



KANSAS REGENT INSTITUTIONS SPECIAL PROJECT 

SURVEY REGARDING STRESS MANAGEMENT AND 
ECOLOGICAL CONCERNS OF SPECIAL EDUCATION PERSONNEL 



This survey lists competencies associated with stress management for special 
educators We ask^that you consider how important each competency would be to 
reducing burnout related attrition of special educators. We also ask that you 
rate the degree to which you feel special education professionals currently 
possess each competency. 

i 

4 * 

DIRECTIONS: " 



1. 



In the columns labeled "IJ1P9RTANCE" and "SKILL" please rate 'each of the 
following competency statements described by Writing in the first column 
a numerical rating that reflects how Important you feel the skill -is for' 
special education teachers. In the second column, labeled "SKILL" write 
a numerical rating which reflects the current strength of special education 
teachers 1 skill. 



IMPORTANCE 

1 - High importance 

2 - Some importance 

3° - Limited importance 
4 - No importance 



SKILL 

1 - High degree of skill 

2 - Some skill 

3 - Limited skill 

4 - No skill 



2. In the qolumns labeled "TRAINING", check (y/or x) any of the foLlowine 
which apply: ' 



College 



Inservice - 



None - 



Check this column if you believe special education 
teachers should receive college coursework directly 
related to developing the competency described. 

Check this colunm if you believe special education 
teachers should' receive training directly related to 
developing the competency described during convention's, 
seminars, or special state or school sponsored workshops, 

0 

Check this category if you believe special education 
tea chers should receive NO college coursework or 
insrfWWce experience in the skill described in the 
competency statement. 



IMPORTANCE . SKILL TRAINING 



High 
Some 
Limited 
No 



A. The student should be able to define 
the 



"stress response", 



1. 



2. 



Able to describe the physiological 
sequence in the stress response, 
general" adaptation syndrome (G.A.S.) 

Able to describe the role of the 
sympathetic and parasympathetic 
nervous systems in the stress ' 
response . 



3. Able to list positive (eustress) 
sources of stress. 

4. Able to list negative (distress) 
sources of stress. • * 

The student shoul'd be able to identify 
factors which contribute to stress. 

5. Able to identify how society contributes, 
to distress, i.e., work ethic, 
competitive society, and responding 

to change. , 



6. 



Able to identify how lifestyle 
contributes to distress, i.e. marital 
status, family obligations, and 
outside activities. 

Able to identify how school contributes 
to distress, i.e., poor role definition, 
teacher satisfactidn, and increased \ 
demand for paper work. 

Able to identify how values and beliefs 

-contribute to distress, i.e., 
conflicting values in self and others, 
role of meaning and unrealistic 

.expectations. ■ 



9., Able to identify how nutrition, 

contributes to distress responses, 
* ' i.e., ^caffeine, salt and sugar. 



8. 



ro. 



Able to identify A-type and B-type 
personality characteristics which 
contribute to distress. r 
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IMPORTANCE SKILL TRAINING 



ERIC 



High 
Some 
Limited 

No* 



C. 



D. 



The student shall be able to identify 
symptoms of distress. 

11. • Able to identify physical symptoms 

of distress, i.e., cardiovascular; 
digestive, immunological and 
skeletal-muscular. 

12. Able to identify psycXological 
symptoms of distress, i.e., 
depression, floating anxiety, 
and inability to concentrate. 

13. Able to identify behavioral symptoms 
of distress, i.e., increase substance 
use, and increase nervous behavior. 

14. Able to identify interpersonal 
symptoms of distress, i.e., irritability , 
withdrawl, and dehumanization. 

15. Able to identify school related 
symptoms of distress, i.e. defensiveness, 

^hopelessness .and apathy. 

The student should l^e able to define profess- 
ional burnout. 

16. Able to identify- symptoms of burnout. 

17. Able to identify why teachers experience 
a high rate of burnout. 

18. Able to identify the spread of burput. 

19. Able to identify the four stages of 
* professional burnout which are 

enthusiasm, stagnation, frustration, 
apathy. ' * . 

The student should he able to identify 
strategies for preventing arid~alleviating 
professional burnout. 

20. Able to set realistic and flexible 
* professional goals. 

21. Able to identify strategies to provide 
reasonable vaAety in the job setting. 

22. Able to identify strategies to leave 
: teaching at school. 
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IMPORTANCE SKILL TRAINING 



H. 



High 

Limited 
No 

The student should identify physical 
strategies* to manage^ distress , 

23. Able to identify nutritional factors 
which contribute to managing distress. 

24. Able to identify ways to manage distress 
through physical Exercise. 

25. Able to demonstrate relaxation^ 
techniques which contribute to managing 

, distress. 

The student should determine the contribution 
of personal values and goals to distress. 

26. Able to identify and prioritize 
his values. 

27. Able to identify his life goals. 

28. Able to demonstrate the use of values 
and goals in decision making. 

The student should identify time management 
strategies to 'manage distress. 

29. Become familiar with* the myths of time 
management, i.e., wtyen I have more time, 
people keep interrupting me, you can't 
get organized around here. 

30. Demonstrate the difference between 
compulsive time use (i.e., functioning 
in a habitual way even when it is not 
helpful) and choice time use (i.e., 
selecting the best option from a full 
range of alternatives/), 

3.1. Determine how he currently uses time, 
\ i.e., time log, demands and interruption 
chart. , 

32. Able to prioritize tasks concentrating 
on central concerns, £.e; f essentials, 
central concerns, vital ingredients. 
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IMPORTANCE SK. LL 1 RAINING 
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High 
Some 
Limited 
None 



33. Determine personal procrastination 
v prevention techniques, i.e., what 

. motivates you, maintain stimulation. 

The student should identify interpersonal 
communication skills .to manage distress. 

34. Able to demonstrate skills in assertive 
behavior, i.e., assertive vs. aggressive 
behavior. 

v 

Able to demonstrate skills in problem 
identification and resolution, i'.e., 
solvable vs. manageable problems. 

■Of* 

Able to demonstrate "skill in conflict 
resolution, i.e., accurate, communication 
and structuring cooperative solutions. 

The student should be able to identify how 
personal attitudes can manage distress. 



*35. 



36. 



37. 



38. 



Able to reduce distress by redefining 

a situation, i.e., choose a more positive 

label,, take a broader perspective. 

Able to accept and acknowledge positive 
feedback* . 



K. 



39. Able to identify positive forms of 

"selfishness", i.e., be good to yourself. 

The student should be able to locate and 
develop support groups. 



40. 



41. 



42. 



Familiar with teacher organizations 
which, meet regularly and could provide 
suppott and 'ideas. 

Able to create a support group of 
colleagues or friends who will meet 
regularjy, i.e., to deal with problems, 
build idea momentum, emotional momentum. 

Able to distinguish between a support 
group, (i.e., problem solving, idea 
building) and bitch session (i.e., no 
solutions, spreads negativism).' 
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The student should be able to t 

determine whether a particular position 

(job) is consistent with his valb£s and 

goals. '.; 



43. 



Able to identify the unique aspects 
of a particular community, i.e., 
cultural variations, acceptance of 0 
outsiders. 1 



44. Able to identify whether hi/s .personal 
traits and goals would be compatible 
with those in %he community.. 

45. Able to identify whether jfche position 
provides a realistic challenge. 

46. Able to determine whether the job 
setting (self-contained clasSroom, 
itinerant teacher, consultary) are 
consistent with fcis skill&. 

* ». 

47. Able a to identify whether the community 
can provide the necessary social 
opportunities, ile. , library, movies, 
disco. • r 

M. The student should develop an individual 
, Stress management 'plafu j 

48. Use a daily log for one month;' to assess 
his current level of distress. 

49. * Define a plan for change including 

several distress management! strategies. 
' ' , ■ ' \ . 

50. Evaluate the effectiveness cf his personal 
/ plan. 
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Now that jfou have rated the competencies individually, please rate the 
group as a whole. 



1. Do the competencies adequately cover_the area of stress management as it 
relates to special educators? Yes No 



If no, please explain. 




2. Are there additional stress management competencies which .relate tb the 
attrition of special educators that should be included? Yes ' 



If. yes, please give examples, 



3. Attached 1* a bibliography of materials used in the development of the 

competencies. Are there additional references related to stress management 
which would be useful to include as resources? Yes . No 

If yes, piease list. 4 t 



Additional Comments: 
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